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SECTION 1 
At School 21, we recognise all learners as individualsproviding a tailored curriculum that supports, 
challenges and scaffolds learning experiences leading to outstanding progress of all pupils. 
 
Through effective assessment and tracking procedures, we are able to actively monitor individual, group 
and cohort achievement in order to provide appropriately targeted intervention where necessary.  
 
We believe that such vigilance is the right of all pupils at School 21 and consequently all pupils, 
irrespective of additional needs, are given their own individual education plan. However, we 
acknowledge that for some children further intervention and support will be required in order to fully 
meet their needs. 
 
At School 21 we adopt the following principles regarding successful inclusive education, taken from the 
Revised SEN Code of Practice and fully endorsed by the London Borough of Newham. 
 

● To ensure all pupils will be offered full access to a broad, balanced and relevant, quality first 
education including the Foundation Stage Curriculum and National Curriculum and the 
QCA/DfE/ Ofsted guidelines for pupils who are achieving significantly below age related 
expectation. 

● All pupils should be given opportunities to reach their full potential educationally, emotionally 
and physically. 

● All teachers view themselves as teachers of pupils with special educational needs. Teaching such 
pupils is a whole school responsibility. 

● All pupils with SEN should have their needs met. 
● Pupils’ SEN will normally be met in mainstream settings. 
● Pupils’ views should be sought and taken into account. 
● Parents/carers have a vital role to play in supporting their child’s education and therefore good 

home/school links should be established. 
 

Our Definition of Special Educational Needs 
A child is considered to have special educational needs if: 

● He or she has learning difficulties that mean they find it much harder to learn than their peers 
and need additional help or resources in order to have equal access to the curriculum or other 
educational experiences.  

● They have a physical disability that means that it is difficult for them to use the facilities within 
the school.  

 
These difficulties may be caused by a problem with sight, hearing, speech, language and communication, 
a developmental delay or disorder, an emotional or behavioural difficulty, a medical or health problem 
or a physical disability. 

Aims of the Inclusion Policy 
● To state clearly the entitlement for pupils with SEN, EAL and G&T. 
● To enable early identification of pupils with SEN, EAL, G&T either by parents/carers, school staff               

or outside agencies. 
● To outline procedures within the school once pupils’ needs have been identified. 
● To promote and maintain effective communication between all those involved with pupils. 
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● To monitor effectively practices to assess pupils’ progress and access to the curriculum. 
● To raise the profile of SEN practices and their role in creating an Inclusive School. 

 
Roles and Responsibilities of School Staff 
The SEN Governor is Diane Rochford.  
The role of the SEN governor is strategic. It does not for example involve the nominated governor in 
attending meetings with individual parents or discussion of individual pupils. The governing body must 
remember that specific information regarding SEN pupils is confidential. 
It may however involve the following:  
 

1. Developing and maintaining an awareness of special needs provision in the school on behalf of 
the governing body. 

 
2. Supporting the implementation of the school’s Special Educational Needs Policy. 

 
3. Sharing information. 

 
The current Head of Inclusion is Sonia Naru. Our SEN Learning Lead is supported by Anna Linehan and                  
SEN well-being by Chloe Jones.  
 
The Inclusion Manager is responsible for: 

● Monitoring the day-to-day operation of the Inclusive Education Policy. 
● Raising whole school awareness of Inclusion through regular communication with all school            

staff. 
● Overseeing the records of all pupils with SEN, EAL and G&T. 
● Liaising with, advising and supporting all staff and pupils. 
● Co-ordinating provision for pupils with SEN, EAL and G&T both internally and externally. 
● Liaising with parents/carers, involving them in supporting their child and in understanding the             

policy. 
● Line managing of Achievement Coaches, both class/year group based and SEN team.  
● Modelling “good practice” for planning, teaching and evaluating learning.  
● Identifying training needs and providing in-service training for all staff, both teaching and             

non-teaching.  
● Attending cluster meetings and disseminating information to school staff. 
● Liaising with curriculum co-ordinators to identify appropriate assessments to give a clear picture             

of pupil’s current achievements and experiences. 
● Ensuring that ongoing observation and assessment provide regular feedback to teachers and            

parents and that the outcomes of assessments form the basis for planning next steps of the                
pupil’s learning. 

● Co-ordinating the implementation of consistent approaches to Behaviour Management         
throughout the whole school (See Behaviour Policy). 

● Arranging and chairing meetings including termly and annual reviews. 
● Liaising with colleagues to: 

➢ Ensure pupils with SEN, EAL and G&T are correctly identified and appropriate            
targets set for progress. 

➢ Develop procedures for assessment and induction of mid-phase admissions. 
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➢ Track the progress and achievement of cohorts of pupils in order to identify groups              
who may be underachieving and to plan strategies to address the needs of these              
pupils. 

● Liaising with the Inclusion and Core Curriculum Link Governors. 
● Building and maintaining links with feeder schools. 
● Ensuring transition between Key Stages is planned according to individual pupil needs. 
● Consulting with Headteacher on allocation and use of SEN/ Inclusion budgets. 
● Liaising with the G&T Co-ordinator (in subsequent years) to monitor and develop the provision              

for more able pupils. 
● Liaising with the Learning Mentor to oversee the deployment and management of Learning             

Mentor activities to provide social and emotional support. 
● To monitor and oversee the provision for pupils with complex needs/ Exceptional Resource             

Funding. 
● Liaising with external agencies and Newham LA officers including; 

➢ SEN Officers (SENOs) 
➢ Educational Psychologists (EPs) 
➢ Learning Support Development & Advisory Team (LSDAT) 
➢ Language and Communication Interaction Team  (LCIT) 
➢ Behaviour Support Development and Advisory Team (BSDAT) 
➢ Language & Communication Support Service (LCSS) 
➢ Service for Deaf & Partially Hearing 
➢ Newham Service for Visually Impaired (NSVI) 
➢ Pre-School Home Visiting Team (PSHVT) 
➢ Educational Welfare Officers (EWOs) 
➢ Hospital & Home Teaching Service (HHTS) 
➢ Speech & Language Therapy Service (SALT) 
➢ Occupational Therapy Service (OTs) 
➢ Physiotherapy Service 
➢ Child & Family Consultation Service (C&FCS) 
➢ Child Development Centre (CDC) 
➢ Other Health Professionals 
➢ Social Services 
➢ Voluntary bodies such as NAACAP 
 

 
Role of the Class Teacher 
The class teacher is responsible for: 

● Identifying pupils needs. 
● Providing quality first teaching.  
● Seeking and taking account of the views of the pupil and parent/carer. 
● Planning for the differentiation of classroom management/organisation, lesson delivery and the           

curriculum. 
● Working in partnership with the Pupil Achievement Coach and year group team. 
● Directing Achievement Coaches by identifying pupils’ targets, providing lesson instructions and           

learning objectives (to be recorded in workbooks). 
● Ensuring outcomes of support are recorded on TA sheets or in pupil support files and used to                 

inform future planning. 
● Keeping up to date assessments and records to demonstrate progress and attainment. 
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● Reviewing and setting targets for Individual Education Plans. 
● Reviewing pupil progress on a Termly basis with parents at Parents’ Evenings or by other               

arrangement where necessary and by recording the outcome of these reviews in the agreed              
school format (Termly Review Record Sheets). 
 

In fulfilling these duties staff will be supported by the Inclusion Manager, curriculum leaders and in                
some cases by visiting advisory teachers/staff from LA support services. 
 
 
Role of The Pupil Achievement Coach 
Achievement Coaching staff are required: 

● To work in partnership with the class teacher and year group team. 
● To carry out interventions and support set out by the class teacher for individual pupils or groups. 
● To assist in monitoring and recording the progress of individual pupils in accordance with school 

procedures, and reporting to class teachers. 
● To give oral and written feedback to pupils on their attainment in order to promote further 

progress. 
● To work with teachers to identify and respond appropriately to pupils’ individual needs, assisting 

pupils in areas of specific difficulty. 
● To assist the teacher in setting appropriate learning and behaviour expectations of pupils and 

supporting pupils appropriately to achieve these. 
● To help promote and reinforce pupils’ self-esteem, encouraging inclusion of pupils with special 

educational needs. 
● To help create and maintain a purposeful, orderly and supportive environment for pupils’ learning, 

ensuring that pupils are able to use equipment and materials provided. 
● In the presence of the teacher, present agreed learning tasks in a clear and stimulating manner to 

help maintain pupils’ interest and motivation; to work with pupils individually and collectively by 
contributing to decisions about the most appropriate learning goals and strategies. 

● Outside the classroom, to work with groups of pupils. The number of pupils included will reflect the 
nature of the task, the pupils concerned, the location involved and the length of time to be 
supervised.  At all times a named teacher will have ultimate responsibility and be available to be 
called to give support and take appropriate decisions. 

● To provide information that supports the preparation and review of Individual Support Plans and to 
action appropriate tasks from those plans. 

● To use a range of supporting techniques, including computers and other resources, and consider in 
consultation with the teacher when and how to deploy them. 

● Under the direction of appropriate professionals and after adequate training, to assist in meeting 
particular pupil’s needs e.g. physical development, speech/language development, and medical 
needs identified in an approved care plan agreed by parents.  The scope of these duties is that which 
a parent would generally carry out.  

● After adequate training, to carry out welfare duties in relation to the physical and care needs of the 
pupils, including dressing, feeding and toileting if appropriate, whilst encouraging independence 
wherever possible.  

● To help train pupils in the individual and collaborative study skills necessary for learning. 
● To work alongside other adults, including teachers, trainee teachers, and other support staff. 
● To supervise pupils during breaks and/or lunchtimes if required. 
● To maintain confidentiality at all times with regard to both supported pupils and the wider school. 
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● To take part in in-service training, relevant performance management arrangements and other 
meetings, as directed in normal contracted working hours; to be conversant with school policies and 
procedures. 

● Other appropriate duties relevant to the purpose of the post and within the grading and 
competency of the post holder, as reasonably required by the teacher/head teacher. 

 
 
Admissions for Pupils with SEN 
Pupils of nursery age may have a SEN that has been identified by a Health Visitor, Speech Therapist, 
Child Development Clinic or the Pre-School Home Visiting Team. In this situation the Inclusion Manager 
will liaise with these agencies and the Foundation Stage Leader in order to plan an appropriate level of 
support to meet the child’s needs. 

Pupils who have been identified as having special needs after admission to Nursery will have their needs 
planned for in the usual way (see assessment, identification and review). 
 
For pupils on the SEN register entering School 21 as mid-phase admissions, information and advice will 
be sought from their previous school or LA.  The Individual Education Plan from their previous school will 
be continued where possible until their next review.  
 
At this review, the Inclusion Manager and where appropriate, parents, and class teacher will discuss 
what is necessary in the child’s new environment and what is actually available to the child. 
 
Pupils who enter School 21 with a Statement of Special Educational Needs will continue with the 
Individual Education Plans that they arrive with where possible.  The Authority may not consider that 
they need the same level of support that their statement defines and will ask the school to call a review 
to discuss this issue.  It may be that a new statement is issued.  This would be at the discretion of the 
Education Authority. 
 
 
Disability and Access 
The school site consists of a two storey building positioned on the existing AstroTurf on the former 
Rokeby Secondary School site. The two parts of the school are divided into Primary and Secondary.  
 
Ramps exist on the ground floor where step free access is required. A lift will be installed to facilitate 
movement of individuals in wheelchairs between the two floors. Doors are wheelchair friendly and there 
are disabled toilets on the ground floor.  

SECTION 2 

Inclusive Teaching 
 
School 21 prides itself on delivering inclusive 
quality first teaching for all pupils. However, 
there may be occasions where some children 
may need further support to catch up with their 
peers. To ensure they are still included in the 
School 21 curriculum, targeted interventions for 
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a given period of time may be put in place. After this, more specialist support may be needed.  
 
High Quality Teaching 
All children are entitled to high quality teaching. This is also described as universal provision. Some 
children may, at times, be taught in small groups or in a one-to-one situation to support their learning. 
Teachers are often skilled at adjusting their teaching to suit differences in learning. Additional SEN 
teaching informs and supports universal high quality teaching. All teachers are able to make creative 
adaptations to classroom practice enabling children with special needs to learn inclusively and 
meaningfully, alongside their peers. 
Targeted SEN provision 
Some pupils receive additional SEN provision from well- trained staff who are highly effective: this is a 
specific, time limited, evidence-based intervention for pupils who are not making good progress due to 
a special educational need. Schools will have developed professionals within school (or through a cluster 
of schools) who can support these students. The pupil’s response to the intervention will provide 
teachers with an indication of how significant the SEN is likely to be. There are a very small number of 
children who will continue to need support on a long-term basis and have persistent needs. These 
children may face challenges to reach expected standards in literacy though they can excel in other 
areas. The decision is based on how well a child is doing and how far behind they are compared to their 
age group. Wave 2 interventions last a specified number of weeks, and by the end of the intervention 
children in the group should have caught up. The pace of this type of intervention will suit some children 
who need a quick boost. The child who has greater difficulties in literacy and who is unlikely to catch up 
with their age group through a targeted intervention should be provided with a more personalised 
intervention. However, a targeted intervention should not be seen as a stepping stone to more specialist 
intervention.  
Specialist SEN provision 
Needs are so individual that they require the skills of a specialist teacher or group of professionals to 
be involved. The majority of these pupils’ time is spent in the mainstream classroom but their ‘additional 
and different’ provision is highly personalised and closely monitored. The class/subject teachers are 
clear how to encourage independence and boost these pupils’ self-esteem. This provision may come 
from within the school or from outside the school (i.e. a collaboration with other schools or the LA Local 
Offer). 
Some of the features of specialist SEN provision are: 
● Taught by a teacher/Pupil Achievement Coach in a 1:1 situation. 
● Based on the needs of the child. 
● Highly structured so that the steps in learning are small and achievable. 
● Time-limited. 
● Designed to boost progress and help the child close the gap between themselves and their year 

group. 

Identification Assessment and Review 

Class teachers have the opportunity throughout the year, to raise concerns they may have about 
individual pupil progress. 
 
They complete an Initial Concern Form detailing their concern and strategies that have been attempted 
and the outcome of these, as well as any concerns raised by parents and carers and their views about 
the pupil’s progress. 
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Data review meetings are held each term. Class teachers meet with the Inclusion Manager and Primary 
and Secondary Achievement Coaching staff to review the progress of pupils who may have additional 
needs, and to plan future targets. 

 
How pupils with Special Needs are Identified and their Needs Determined and Reviewed 

At School 21 we follow the guidelines set out in the Code of Practice on the Identification and 
Assessment of Pupils with Special Educational Needs (2014). 

We follow current practice in reviewing and assessing the pupils. 
This initial stage involves the class teacher gathering information and differentiating the child’s work. 
This will be based on observations made by school staff and parent/carers. 

The class teacher will; 
● Identify that the child has a special need 
● Consult with the child’s parent/carer 
● Fill in an Initial Concern Form  
● Inform the Inclusion Team who will register the child on the S21 SEN Profile 
● Collect relevant information and work samples, keeping them in their class Special Needs Files 
● Review the progress of the child, preferably with the parent/carer termly and decide whether the 

child needs to stay on the Special Needs Profile or that he or she has made sufficient progress to be 
removed. 

Also at this stage, the Inclusion Manager will liaise with the class teachers and will support the class 
teacher in ensuring that; 

● An Individual Support Plan is drawn up  
● Any necessary assessments are undertaken 
● The parents and carers are kept informed 
● The child’s progress is monitored 
● Appropriate support from an Achievement Coach is offered to the child where possible 
● Reviews are held termly, preferably with the parent/carer where appropriate and a decision is made 

whether to remove the child from SEN Profile 
● Pupils will, when appropriate, be put into small groups and receive daily support especially when 

they have a literacy need.  

Further support required 

If there is further support required, specialists from outside the school become involved.  These may 
include an Educational Psychologist, Speech and Language Therapist, an Occupational Therapist, Social 
Services and Health Services, the Pre-School Home visiting Team, etc. 
 
The Head of Inclusion will liaise with the external agencies and will co-ordinate between them, the class 
teachers and the parents/carers. 
 
It is important that everyone involved understands that the pupils MUST be assessed by one of these 
agencies over a period of at least a term.  There will need to be time given for all the advice given by the 
external specialists to be put into practice and evaluated before the child can be considered to be 
needing to move on to the next wave of support.  Pupils with learning difficulties must be assessed by 
the Educational Psychologist before the Educational Authority will consider the child for Exceptional 
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Resource Funding.  The Inclusion Manager and the Head Teacher have a duty to prioritise the pupils for 
these sessions. 
 
Advice from external specialists will be incorporated into an Individual Support Plan.  There will be a 
review held at least termly.  The school must show that it has taken the advice of the external specialists 
over a period of at least a term. A decision then will be made about whether the child is making 
progress.  
 
If the parent/carer, Educational Psychologist and school staff are agreed that the child is not making 
sufficient progress and requires resources that the school is not able to provide, they may decide that 
the child moves to the next stage. However, with our delegated budget we will be able to act on the 
Educational Psychologist advice and put in appropriate support for the child. 
 
There is also the option to take the child to the Exceptional Needs Panel at this stage. It is important an 
Educational Psychologist has had some input and that their advice is put with the Exceptional Needs 
form. Other relevant advice is useful to also take to the Cluster meeting, which precedes the panel 
meeting. 

Funding 

This is not a school-based stage.  The Inclusion Manager will send all of the special needs records kept by 
the school and a form requesting statutory assessment to the Education Authority.  The Authority will 
then request advice from the school, parents, social services, health services, the educational 
psychologist and any other relevant parties.  When they have received this information they will decide 
whether or not to issue any funding.  If they decide that the child’s needs can be met within the normal 
school resources they will not issue any funding, but will advise the school on how it can help the child. 
If it decides that the child does need additional resources it will issue a specific level of funding. 
 
Pupils with funding receive individual support from Primary Achievement Coach’s. The Inclusion Team 
oversees this support and sets up the child’s Individual Support Plan. This may involve the child working 
in a group with other pupils. 
 
Pupils in receipt of Exceptional Resource Funding must have annual reviews. The Inclusion Manager is 
responsible for setting the review date and inviting parents. If it is a first review or a Yr5 transfer review 
then a SENO will be invited from the LA. The appropriate LA forms must be filled in and returned to the 
Local Authority Education Department. 

Complaints Procedure  

If you have any initial concerns, School 21 staff are able to meet with you to investigate and resolve the 
situation as quickly as possible. Please refer to School 21’s Complaints policy for further information.  

 
Stage 1 - Talk to the teacher 
 
First of all make an appointment to see the class teacher or other member of staff. The class teacher will                    
know your child well and may know the details of any incident about which you may have a concern.  
 
Stage 2 – Meet the Head of Inclusion 
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This should only happen if you have been through Stage One. However we do recognise that some                 
complaints may go straight to the Head of Inclusion for Primary, Sonia Naru or for Secondary, Pippa                 
Sadgrove, because of their nature or seriousness.  
 
Stage 3 – Write to the Headteacher 
 
Write your concerns to the primary Headteacher, Ms Preville-Findlay or secondary Headteacher , Mr De               
Botton with your concerns.  
 
Stage 4 – Write to the Executive Headteacher 
 
This can only happen if you have been through stages one, two and three. If you feel that your                   
complaint has not been properly dealt with then you should write to the Executive Headteacher, Peter                
Hyman, with details of the complaint. 
 
 

Review of the Inclusion Policy 

The policy and procedures will also be updated whenever necessary as a result of outcomes from 
consultations and/or in response to particular situations that have arisen.  
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